The objectives of the research were (1) to investigate the most dominant language learning strategies (LLS) used by sixth semester students of English Department of Tarbiyah Faculty at UIN Alauddin Makassar and (2) to find out the differences of using LLS between high achieving students and low achieving students. The result of the quantitative data through questionnaire showed that (1) metacognitive strategies was the most dominant LLS used, and (2) the high achieving students used metacognitive strategies with the highest preference and low achieving students used compensation strategies with the highest preference. The result of the qualitative data through think aloud showed that (1) the most dominant LLS employed by students were listening music, utilizing time for practicing and self-evaluating, (2) the most dominant LLS used by high achieving students were utilizing time for practicing, practicing English together and selfevaluating, whereas the most dominant LLS used by low achieving students were listening music, asking friend and selecting topic. The data were collected through documentation used to classify high achieving students and low achieving students based on their grade point average. It is concluded that the most dominant language learning strategies employed by students was metacognitive strategies. High achieving students employed different strategy than low achieving students. High achieving students used learning strategies more frequently than low achieving students.
Introduction
Recently, English has become an international language that is taught in many countries in the world. By mastering English, one can communicate with other people easily, especially with people from other countries in which English is used as a mother tongue and it can reduce misunderstanding in communication.
In Indonesia, English is a foreign language which is taught to the students at school and university. Thus, English should be taught to the learners as early as possible to make students as the young learner familiar with English that is supported by Chomsky's theory in Larsen-Freeman & Long (1991: 114) . He explained that the human infant must be endowed with a highly sophisticated innate ability to learn language -a language acquisition device (LAD) -for in learning the rules its mother tongue from natural speech, the young child could apparently do what the adult linguist could not: induce the rules of a grammar from performance data. In addition, Fodor in Larsen-Freeman & Long (1991) stated that in the ways Chomsky described, yet children mastered most of the rules of their first language by the age of five, regardless of intelligence, social class, or any of those environmental factors thought to play a role in other aspects of development.
Mastering English is not easy because English is not our mother tongue and it is a new thing for students in Indonesia. Many researchers try to find what makes learners successful at learning foreign language, and why some people are more affective at learning than others. It can be only answered by investigating learning strategies (Williams & Burden, 1997: 144) . By investigating learning strategies, one can find the effective way in learning a foreign language and also help students to increase their English ability. Therefore, the use of Language learning strategies appropriately can make students easier in mastering English and increase the ability of students in learning a language. Green & Oxford (1995: 265) said that active use of strategies helps learners attain higher proficiency. Subsequently, it is very important for teacher/lecturer to introduce language learning strategies for the students.
Language learning strategy plays a significant role in L2/FL learning, due to the fact that language learning strategies can help learners to facilitate the acquisition, storage, retrieval or use of information and increase self-confidence (Chang, Liu & Lee, 2007: 236) . In other word, language learning strategies have an important role in students' learning activities; it can help students to solve their problem in learning a foreign language. In addition, Vann & Abraham (1990: 177) stated that successful learners used strategies more appropriately in different situations than unsuccessful learners, and used a large range of strategies in language learning more frequently and appropriately. Thus, language learners who use language learning strategies more than others generally achieve greater language proficiency.
Based on the test of result of Test of English for International Communication (TOEIC) in collaboration with Regional English Language Officer (RELO) Jakarta which was followed by students of UIN Alauddin Makassar, achieved the result of 42% by score of 450 in 2006, 48 % in 2007, and 56 % in 2008 , where the score of 450 or more is as standard of graduation of TOEIC (the data taken from PIKIH Office as a language center in UIN Alauddin Makassar). It is known that TOEIC is a kind of English test to measure students' ability of receptive skill like listening and reading, and productive skill like speaking and writing. The increasing of the score of English test based on TOEIC related to the learning that the students use and the method of teacher in teaching. The difference of ability of mastering English has relationship with the ability of teacher in conveying of learning, approach, and strategy applied, educational facilities and infrastructure, environment, and motivation of student learning, especially, English learning strategy. Therefore, the researcher wants to investigate what learning strategies that can increase the English ability of the students.
Objectives
1. To investigate the most dominant learning strategies used by sixth semester students of English Department of Tarbiyah Faculty at UIN Alauddin Makassar. 2. To find out the differences of using learning strategies between high achieving students and low achieving students
Method
The researcher applied mixed method namely explanatory research (quanqual). According to Gay, Mills & Airasian (2006:490) , the aims of mixed method research design is to build on the synergy ang strength that exists between qualitative and quantitative research methods in order to understand a phenomenon more fully than is possible using either quantitative and qualitatives methods alone. The Population of this research was the sixth semester students of English Department of Tarbiyah faculty at UIN Alauddin Makassar. The Sample consist of 93 students. This research used total sampling technique. This research used 3 kinds of instruments, they were questionnaire, think aloud and documentation.
The quantitative data was collected through questionnaire which was aimed to identify students' language learning strategies. The Strategies Inventory of Language Learning (SILL) questionnaire (Appendix 1) developed by Rebecca Oxford was used in this research. The questionnaire was distributed to all participants in this research. The qualitative data was collected through think aloud which was aimed to support the data that the researcher got from questionnaires about students' language learning strategies.
Results and Discussion

The Students' Language Learning Strategies
In quantitative analysis, the data obtained from the classroom were therefore analyzed by using descriptive statistics with SPSS 17 program and the analysis was followed by applying Duncan's Multiple Range Test. The data about learning strategies which indicate how frequently the learners use learning strategies in learning English and mean, degree and rank of strategy in general are: The table shows that the highest frequently used strategy is Metacognitive strategies; this strategy is also the highest level of usage. These strategies help students to coordinate their learning and plan language learning in an efficient way. The most dominant strategies used by students in learning English was metacognitive strategies.
In qualitative analysis, the researcher used think aloud to know students' learning strategies in which the researcher asked the students to write paragraphs about their learning strategies in four skills (listening, speaking, reading and writing) based on their learning experience (Appendix 2). The result showed that the learning strategies used by the students in listening skill were mastering vocabularies, memorizing, repeating, consulting dictionary, listening music, watching English movies, listening radio, practicing with English test, taking note, asking friend, paying attention, utilizing time for practicing, selfevaluating, practicing with native speaker, listening to the native speaker, understanding the conversation and finding the effective ways in listening. The most dominant language learning strategy used by students in listening was listening music. Based on the Oxfords' theory about language learning strategies, listening music refers to the cognitive strategies where these strategies involve resources (English books, dictionaries, tapes, television, videocassettes and radio) to find out the meaning of what is heard or read in the new language, or to produce messages in the new language.
The language learning strategies used by the students in speaking were making sentence, mastering vocabularies, pronunciation practice, repeating, singing the English song, improving speaking by reading aloud, practicing in daily life, reading English books, watching English movies, switching, asking friend, selecting the topic, paying attention, improving pronunciation by reading, finding the effective ways in speaking, attending English meeting, utilizing time for practicing, self-evaluating, lowering anxiety, practicing English together, practicing with native speaker and getting the idea. The most dominant language learning strategy used by student in speaking was utilizing time for practicing. Based on the Oxfords' theory about language learning strategies, utilizing time for practicing refers to the metacognitive strategies where this strategy help students to organize and plan their language learning.
The language learning strategies used by students in reading were imitate, pronunciation practice, repeating, understanding types of reading, applying scanning and skimming, reading English books, consulting dictionary, reading articles, reading newspaper and magazine, practicing with English test, taking note, summarizing, improving pronunciation by reading, comprehending the text, easy reading, utilizing time for practicing, self-evaluating, getting the idea, marking and reading aloud. The most dominant language learning strategy used by students in reading was self-evaluating. Based on the Oxfords' theory about language learning strategies self-evaluating refers to the metacognitive strategies where this strategy aids students in checking their language performance (Appendix 3).
The language learning strategies used by students in writing were making sentence, using slang in writing, mastering vocabularies, understanding grammar, understanding types of reading, practicing in daily life, reading English books, taking note, brainstorming, making framework, mind mapping, selecting the topic, writing main idea, paying attention, improving speaking by enriching vocabularies, finding the effective ways in writing, arranging the paragraphs, doing task, utilizing time for practicing, self-evaluating, writing diary, writing experiences, practicing English together, finding the synonym and writing poetry. The most dominant language learning strategy used by students in writing was self-evaluating. Based on the Oxfords' theory about language learning strategies, self-evaluating refers to the metacognitive strategies where this strategy aids students in checking their language performance.
The subjects of this research used metacognitive strategies most frequently, followed with compensation, cognitive, social, affective and memory, the least used. This result is consistent with Rahimi, Ruazi & Saif's (2004) findings of Persian EFL learners' highest use of metacognitive strategies and lowest use of memory strategies, and Dhanapala's (2006) findings of language learning strategies learners in Japan and Sri Lanka with metacognitive strategies ranked the highest. The mean of the responses was 3.338, which indicated that these university students tended to apply strategies when learning English. It also meant that learning strategies played an important role in their learning English, and they were aware of using them in their process of learning English.
However, Davis & Abas' in Chen (215:2005) research of Indonesian language faculty with SILL 7.0 revealed that Indonesian language specialist showed high use of metacognitive, social, compensation, cognitive, and memory strategies and medium use of affective strategies. Deneme's (2008) study of Turkish students showed that high use of compensation and metacognitive strategies, and medium use of memory, cognitive, affective and social strategies.
As for Saricoban & Saricougla (2008) , using the SILL 7.0 with 263 students at preparatory class students at School of Foreign Languages at Erciyes University, found that the strategies used more than the others by the students are metacognitive and compensation strategies, while affective strategies are used the least by them. With these findings, it seems that there is a cultural difference among different ethnic and cultural contexts, which demonstrates that the strategy used in language learning is affected by cultures.
Beside, among 50 learning strategies, the most frequently used strategy was "I pay attention when someone is speaking English." The top two strategy used was "I try to find out how to be a better learner of English." The top three strategy was "I think about my progress in learning English," and the fourth was "I try not to translate word-for-word." These results seem to show that sixth semester students of English Department of Tarbiyah faculty at UIN Alauddin Makassar have high awareness and willingness in learning English, for they have sensitivity to listen English; furthermore, they dared to expose themselves to the English environment or express themselves when listening to English or conversing in English.
In addition, qualitative data also supports the findings of quantitative data where it showed that the learning strategies used by the students in listening skill were mastering vocabularies, memorizing, repeating, consulting dictionary, listening music, watching English movies, listening radio, practicing with English test, taking note, asking friend, paying attention, utilizing time for practicing, selfevaluating, practicing with native speaker, listening to the native speaker, understanding the conversation and finding the effective ways in listening. The most dominant language learning strategy used by students in listening was listening music. Based on the Oxfords' theory about language learning strategies, listening music refers to the cognitive strategies where these strategies involve resources (English books, dictionaries, tapes, television, videocassettes and radio) to find out the meaning of what is heard or read in the new language, or to produce messages in the new language.
The language learning strategies used by students in reading were imitate, pronunciation practice, repeating, understanding types of reading, applying scanning and skimming, reading English books, consulting dictionary, reading articles, reading newspaper and magazine, practicing with English test, taking note, summarizing, improving pronunciation by reading, comprehending the text, easy reading, utilizing time for practicing, self-evaluating, getting the idea, marking and reading aloud. The most dominant language learning strategy used by students in reading was self-evaluating. Based on the Oxfords' theory about language learning strategies self-evaluating refers to the metacognitive strategies where this strategy aids students in checking their language performance.
As discussed above, the subjects of this research used metacognitive strategies most frequently, followed with compensation, cognitive, social, affective and memory, the least used. This result is consistent with Rahimi, Ruazi & Saif's (2004) findings of Persian EFL learners' highest use of metacognitive strategies and lowest use of memory strategies, and Dhanapala's (2006) findings of language learning strategies learners in Japan and Sri Lanka with metacognitive strategies ranked the highest. These university students tended to apply strategies when learning English. It also meant that learning strategies played an important role in their learning English, and they were aware of using them in their process of learning English.
However, Davis & Abas' in Chen (215:2005) research of Indonesian language faculty with SILL 7.0 revealed that Indonesian language specialist showed high use of metacognitive, social, compensation, cognitive, and memory strategies and medium use of affective strategies. Deneme's (2008) study of Turkish students showed that high use of compensation and metacognitive strategies, and medium use of memory, cognitive, affective and social strategies. As for Saricoban and Saricougla (2008) , using the SILL 7.0 with 263 students at preparatory class students at School of Foreign Languages at Erciyes University, found that the strategies used more than the others by the students are metacognitive and compensation strategies, while affective strategies are used the least by them. With these findings, it seems that there is a cultural difference among different ethnic and cultural contexts, which demonstrates that the strategy used in language learning is affected by cultures.
Language Learning Strategies: High Achieving & Low Achieving Students
The data about the differences of using strategies between high achieving students and low achieving students in learning English and mean, degree and rank of strategy groups in general are: High-achieving students (M = 3.3792) used more strategies than lowachieving students (M = 3.2786). By ANOVA, F = 12.530, P = 0.000 indicates that the six strategy categories differ significantly based on their grade point average. In this study, it is applied Duncan's multiple range test and it is the most sensitive one to account the data of two groups (high achieving students and low achieving students). Table 4 shows that the highest frequently used by high achieving students is Metacognitive strategies and the lowest frequently used is Affective strategies. Meanwhile, the highest frequently used by low achieving students is Compensation strategies and the lowest frequently used is memory strategies. 
The table above reveals that the highest frequently used by high achieving students was metacognitive strategies and the highest frequently used by low achieving students was compensation. On this table, it can be also seen that the strategies used by high achieving students and low achieving students were very different where high achieving students used cognitive, compensation and social strategies meanwhile low achieving students used metacognitive and social strategies in moderate level, therefore in low level high achieving students used memory and affective strategies meanwhile low achieving students used memory, cognitive and affective strategies. Based on the description above, it can be concluded that the most dominant strategies used by high achieving students was metacognitive strategies meanwhile the most dominant strategies used by low achieving students was compensation.
This research found that high achieving students used metacognitive strategies most frequently, followed with cognitive, compensation, social, memory and affective, the least used. Meanwhile, low achieving students used compensation strategies most frequently, followed with social, metacognitive, affective, cognitive and memory, the least used. The result of this research indicated that there is a significant different in using language learning strategies between high achieving students and low achieving students. The more the learning strategies used, the higher the student performance was. This result consistent with the results of Simsek & Balaban (2010) indicated that successful students used more, varied, and better learning strategies than unsuccessful students. Therefore, among 50 learning strategies, the most frequently used for high achieving students was "I try not to translate word-for-word." The top two strategy used was "I pay attention when someone is speaking English." The top three were "I watch English language TV shows spoken in English or go to movies spoken in English", "I try to find as many ways as I can use my English", "I try to find out how to be a better learner of English" and "If I don't understand something in English, I ask the other person to slow down or say it again." Meanwhile, the most frequently used for low achieving students was "I find the meaning of an English word by dividing it into parts that I understand." The top two strategy used was "I make up new words if I do not know the right ones in English." The top three were "I make summaries of information that I hear or read in English", "To understand unfamiliar English words, I make guesses and "When I can't think of a word during a conversation in English, I use gestures.
Qualitative data showed that high achieving students used various kinds of learning strategies than low achieving students. In listening, the language learning strategies used by high achieving students were memorizing, listening music, watching English movies, practicing with English test, asking friend, paying attention, and utilizing time for practicing and self-evaluating. The most dominant language learning strategy used by high achieving students in listening was utilizing time for practicing where it refers to metacognitive strategies. Whereas, the language learning strategies used by low achieving students in listening were mastering vocabularies, repeating, listening music, watching English movies, utilizing time for practicing, practicing with native speaker and understanding the conversation. The most dominant language learning strategy used by low achieving students in listening was listening music where it refers to cognitive strategies.
The language learning strategies used by High achieving students in speaking were making sentence, mastering vocabularies, pronunciation practice, repeating, singing the English song, practicing in daily life, watching English movies, paying attention, improving pronunciation by reading, finding the effective ways in speaking, attending English meeting, utilizing time for practice and practicing English together. The most dominant language learning strategy used by high achieving students in speaking was practicing English together where it refers to social strategies. Whereas, the language learning strategies used by low achieving students in speaking were mastering vocabularies, pronunciation practice, improving speaking by reading aloud, switching, asking friend, selecting the topic, utilizing time for practice and practicing English together. The most dominant language learning strategy used by low achieving students in speaking was asking friend where it refers to compensation strategies.
The language learning strategies used by high achieving students in reading were imitate, repeating, understanding types of reading, applying scanning and skimming, consulting dictionary, reading articles, reading newspaper and magazine, taking note, summarizing, improving pronunciation by reading, comprehending text, easy reading, utilizing time for practicing and self-evaluating. The most dominant language learning strategy used by high achieving students is self-evaluating where it refers to metacognitive strategies. Whereas, the language learning strategies used by low achieving students in reading were pronunciation practice, repeating, understanding types of reading, reading English books, reading articles, reading newspaper and magazine, taking note and utilizing time for practicing. The most dominant language learning strategy used by low achieving students in reading was reading English books where it refers to cognitive strategies.
The language learning strategies used by high achieving students in writing were using slang in writing, understanding grammar, practicing in daily life, taking note, brainstorming, making framework, mind mapping, improving writing by enriching vocabularies, finding the effective ways in writing, self-evaluating and writing experiences. The most dominant language learning strategy used by high achieving students in writing was self-evaluating where it refers to metacognitive strategies. Whereas, the language learning strategies used by low achieving students in writing were making sentence, mastering vocabularies, understanding grammar, understanding types of reading, selecting the topic, paying attention, doing task, utilizing time for practicing, self-evaluating, writing diary, writing experiences, finding the synonym and writing poetry. The most dominant language learning strategy used by low achieving students in writing was selecting the topic where it refers to compensation strategies.
The result of this research indicated that there is a significant different in using language learning strategies between high achieving students and low achieving students. The more the learning strategies used, the higher the student performance was. This result consistent with the results of Simsek & Balaban (2010) indicated that successful students used more, varied, and better learning strategies than unsuccessful students.
Conclusion
The results of the study show that metacognitive strategies marked the highest usage or the most frequently used strategies followed by cognitive strategies, and memory strategies was least frequent. The mean score of the responses was 3.338, which indicated that these university students tended to apply strategies when learning English. It also meant that learning strategies played an important role in their learning English, and they were aware of using them in their process of learning English.
The results show that high achieving students employed different language learning strategies to low achieving students. The high achieving student used metacognitive strategies with the highest preference. Meanwhile, the low achieving students used compensation strategies with the highest preference and memory strategies with the lowest. High achieving students used more learning strategies than low achieving students, both in term of variety and frequency. The more the learning strategies used, the higher the student performance was.
